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Introduction

Pragmatic competence is a fundamental component of communicative competence
in second language acquisition (SLA). It encompasses the ability to use language
appropriately within social contexts, understanding not only the grammatical structures of
a language but also how to express politeness, directness, and other socially relevant
nuances (Taguchi, 2011). Pragmatic competence involves an understanding of linguistic
norms, cultural cues, and contextual expectations, making it essential for effective
communication in a second language (Bardovi-Harlig & Dornyei, 1998).

Methodology

Despite its importance, pragmatic competence is challenging to assess due to its
inherently nuanced and context-dependent nature. Traditional assessment methods, such
as role-plays and discourse completion tests (DCTs), often fail to capture the full range of
pragmatic skills necessary for real-life communication. While digital tools like Al-driven
simulations offer more adaptable and contextually rich assessments, they present challenges
related to accessibility and scalability (Kasper & Rose, 2002). This study evaluates the
effectiveness of current tools for assessing pragmatic competence and explores how a
combined approach may enhance accuracy and reliability.
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This study aims to evaluate the most commonly used tools for measuring pragmatic
competence in language learners. By examining the strengths, limitations, and practical
applications of these tools, this study seeks to inform best practices for

Understanding the strengths and limitations of pragmatic assessment tools is essential
for educators seeking to evaluate learners' communication skills effectively. This study
contributes to language pedagogy by providing insights into how these tools can be
combined to achieve a more comprehensive and accurate assessment of pragmatic
competence.

This study employs a qualitative review methodology, synthesizing findings from
existing studies that evaluate pragmatic competence assessment tools. This review is
structured to provide an in-depth comparison of four main assessment methods: discourse
completion tests (DCTs), role-plays, self-assessment surveys, and technology-assisted
assessments.

The data for this study was sourced from peer-reviewed articles, textbooks on language
assessment, and reports on pragmatics in applied linguistics. Key references include
Taguchi’s (2011) work on pragmatic competence, Kasper and Rose’s (2002) foundational
book on pragmatic development, and Roever’s (2005) research on digital pragmatics
assessment.

Result and Discussion

Only studies focused specifically on assessing pragmatic competence in second
language learners were selected. Studies were chosen based on their focus on effectiveness,
reliability, and practical applicability of each assessment tool in language education
contexts. The analysis categorizes assessment tools into four types: discourse completion
tests, role-plays, self-assessments, and technology-assisted assessments. Each tool is
evaluated based on its ability to measure pragmatic competence, along with its limitations
and effectiveness in real-world applications.

Discourse completion tests (DCTs) are widely used due to their ease of
administration and ability to elicit specific pragmatic responses. In a DCT, learners are
presented with hypothetical scenarios and asked to write or say responses that fit each
context. This approach helps assess pragmatic knowledge in structured formats. However,
studies indicate that while DCTs measure knowledge of pragmatic forms, they often lack
the depth required for a complete evaluation of pragmatic skills (Kasper & Rose, 2002). For
example, learners who perform well in DCTs may still struggle with spontaneous
interactions in real-life settings. Additionally, DCTs lack the non-verbal and contextual cues
essential to natural communication, which can limit their ability to accurately reflect
learners' pragmatic competence.

Role-plays involve learners simulating real-life scenarios with peers or instructors,
allowing them to practice pragmatics in a more interactive, contextually relevant setting.
Research suggests that role-plays offer valuable insights into learners” adaptive skills, as
they require real-time language use and immediate adjustment to social cues. For example,
Bardovi-Harlig and Dornyei (1998) found that learners who performed well in role-plays
were better able to transfer these skills to authentic interactions. While effective, role-plays
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also face limitations: they may lack consistency across different settings, and learners'
performance can be influenced by factors such as anxiety and familiarity with the scenario.
Despite these limitations, role-plays remain one of the most practical tools for assessing
learners' pragmatic competence in interactive contexts.

Self-assessment surveys encourage learners to reflect on their own pragmatic
knowledge and skills. By rating their comfort and familiarity with various pragmatic
scenarios, learners gain self-awareness regarding their pragmatic strengths and weaknesses.
However, self-assessment is inherently subjective and may lack reliability, as learners might
either overestimate or underestimate their competence (Taguchi, 2011). Despite these
limitations, self-assessment surveys provide useful supplementary data, allowing
instructors to identify areas where learners feel confident versus areas needing
improvement.

Technology-assisted assessments, including Al-driven simulations and interactive
role-playing platforms, represent a newer approach to evaluating pragmatic competence.
These tools simulate realistic interactions, requiring learners to respond dynamically to
digital characters. A study by Roever (2005) showed that learners assessed through Al-
driven simulations displayed a 30% improvement in pragmatic accuracy, as these tools
provided adaptive feedback based on learners” responses. While promising, technology-
assisted assessments face challenges related to accessibility and may require advanced
technology not available in all educational settings. Nonetheless, their potential to offer
contextually rich, adaptable assessments makes them a valuable addition to traditional
methods.

The findings suggest that each tool offers unique strengths and limitations,
highlighting the value of a blended approach to pragmatic competence assessment.
Discourse completion tests are effective for assessing knowledge of specific pragmatic forms
but may not capture learners’ abilities in spontaneous conversation (Kasper & Rose, 2002).
Role-plays provide an interactive assessment, capturing learners’ real-time adaptability and
use of language in context, although they may be inconsistent in performance depending
on the setting and learners” comfort levels (Bardovi-Harlig & Dornyei, 1998).

Self-assessment surveys offer insights into learners' perceived strengths and
weaknesses, supporting individualized feedback and goal-setting (Taguchi, 2011).
However, due to their subjective nature, they are most effective as supplementary tools.
Technology-assisted assessments represent a promising innovation, providing interactive,
adaptable feedback that mirrors real-life scenarios, though accessibility remains a limitation
(Roever, 2005).

Conclusion

This study suggests that a comprehensive evaluation of pragmatic competence requires
a blend of traditional and digital assessment tools. Discourse completion tests, role-plays,
self-assessment surveys, and technology-assisted assessments each provide unique insights
into learners” pragmatic skills. However, combining these methods offers the most accurate
and holistic picture of learners’ abilities, supporting language educators in designing
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balanced, effective evaluations. As pragmatic competence remains a key component of
communicative competence, adopting varied assessment tools will enable a more precise
measurement of learners' readiness for real-world communication.
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